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MUSIC PLAYING AT HOME - FAMILY AS AN ENVIRONMENT SUPPORTING
MUSICAL ACTIVITY OF A CHILD

The article presents theoretical discussion on music playing as an element in the process
of raising a child to music and through music. The basic information concerning musical
expression of a child is described and the family as a musical support environment is defined. The
paper also includes a report on the research on family music playing conducted in Poland.

The aim of the article is to present theoretical considerations on music making as an
element in the process of growing a child to music and through music. The tasks assigned will
focus on: basic information about the child's musical expression; family as an environment
supporting his musical activity and relations with research conducted in Poland on family music
making.

In the article such research methods as analysis, synthesis, generalization, comparison
have been used for defining the role of music playing at home and family as an environment
that supports musical activity of a child.

The presented research results and relevant findings indicate the need for informing
parents about the essence of their role in the process of supporting children in undertaking
musical activity. Some academic and art centres already organise special classes under the
“Music academy of a toddler/preschooler”, “Philharmonic of a toddler” or “Musical classes
for parents with children”.

It is concluded that family music playing is intended to support and promote group
music playing and it serves not only as a path of musical education but also as the means
necessary in building social bonds and culture dissemination. Music connects generations, is
a perfect method for spending time as a family and inspiring fun. It also helps children to
enter the world of sounds, and in the case of a child starting education at music school, the
family provides support in dealing with difficulties, assists and positively motivates him/her
to practise. Institutions popularising culture should look into the problem with a greater
concern by raising the value of music playing at home, arranging this type of activity,
initiating projects involving the stakeholders to reflectively look into the role of music in the
development of a child.

Key words: music playing at home, family, music activity, child.
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Introduction. One of the important artistic and pedagogical issues
troubling the researchers involved in the musical development of a child is the
family and its role in the process of shaping music interests in the young
generation. Family bears the main responsibility for enculturation, education
and moral and aesthetic shaping of a young person. From the very beginning of
life, family actively affects the personality of a child. Rousing his/her natural
curiosity of the world, it contributes to the development of first abilities, basic
skills and sprouts of interests. The family environment supports the emotional
development of a child by the impact it exerts consisting in expressing its
interest in musical activity and music achievements of the child, while imitating
constitutes the main driving force of development of the child.It is the people
closest to the child that encourage the young person to be active and show
trust and faith in his/her developmental possibilities. They share the joy
of accomplishments with the child, or comfort him/her in difficult moments
and failures. From the point of view of the development of a child’ smusical
activity forms, except for active stimulation and creation of the general context
for behaviour towards music, it is important to include the encouraging or
supporting function of the family environment.

The aim of the article is to present theoretical considerations on music
making as an element in the process of growing a child to music and through
music. The tasks assigned will focus on: basic information about the child's
musical expression; family as an environment supporting his musical activity
and relations with research conducted in Poland on family music making.

Research methods: analysis, synthesis, generalization, comparison for
defining the role of music playing at home and family as an environment that
supports musical activity of a child.

Results. This article is devoted to family as an environment supporting
abilities and musical activity of a child in a popular form of music playing at home. In
this sense family will be regarded as a community having a common purpose and
mutual responsibility, recognition for mutual relations, respect for individual
differences between members of this community and involvement in good
atmosphere and integrity of the group (Costa-Giomi & Benetti, 2017: 289-303).

Music playing as the basic form of activity undertaken by an individual. At
present, we live in the world filled with music to a broader extent than it was in
the past. It became possible, mainly due to mass media as a popular means of
providing information and availability of centres propagating art. We listen to
music during concerts, on the radio, television, in a supermarket, public transport,
on mobile devices and through the internet. Technological progress which made it
possible to digitalise music, also caused changes in the nature of music and music
practices at home, especially with regard to very young children (Young, 2008: 33—
46). Music mobilises us to act, helps us relax, remember nice and important
moments from the past, learn or work.For many, music is the source
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of information, a way to acquire new skills, a means for expression and creativity
of the person, an interest, fashion or a way to spend free time.

The contemporary science presents a positive impact of musical activity
on other educational and social processes, such as self-discipline, creativity,
memory, cooperation and interaction, building the individual’s own self-
esteem, etc. (Wierszytowski, 1981: 37).The most important effect of the
aforementioned activities is the fact that through playing together or singing
together we do not only acquire and develop musical skills but, first of all, we
learn to listen to each other. This potential has also been noticed by the
present education system in Poland, mainly due to the respective provision in
the Basic curriculum (Dz. U., 2017), where a lot of attention of its authors
is given to musical expression performed during singing, playing musical
instruments as well as movement improvisation, eurhythmics and dance
(Kotodziejski, Kilbach, Gromek, & Kisiel, 2017: 15).

In a social context, music plays the usual role of a medium through which
feelings, perception, attention, awareness and specific actions are shaped.
Sometimes, children who consciously participate in this process are fully aware
of how the music influences them. In other situations, such contact is rather
unconscious, these relations are dominated by spontaneity, curiousness,
support of a peer group, parents encouragement, which could, in ways
characteristic of those situations, try to activate the youngest children (Sacher,
2012: 185).

To many educators and artists, music playing is classified as the basic
form of activity in the field of musical practice. In the late XX and early
XXI century, in the English scientific literature, due to many researchers (such
as G. Folkestad, P. Campbell or L. Green, D. Elliot) there appeared an interest in
music playing as a research category.lt was related to the fascination of the
researchers with issues of informal education where all forms of music
involvement played a crucial role. The aforementioned authors focused their
attention on two areas of musical activity, to which they classified singing and
playing musical instruments.This specification included also other practices
related to performing music, namely the ones connected with digital
technology and new music practices (Uchyta-Zroski, 1999: 28).

In the Polish literature the term “Music Playing” has been appearing
more frequently. Dictionary of the Polish language indicates that music playing
should be understood as amateur practising of music, especially instrumental
for pleasure in a small group of people (Sobol, 1997: 466). Significantly more
often, these phenomena were mentioned by authors originating from general
education circles (M. Przychodzinska, E. Rogalski, E. Lipska, K. Stasinska,
T. Krystyniak, W. Motyka). However, only recently music playing has become
the research area of some artistic academic circles and the source of initiatives
of associations and foundations (Grajmy w szkole, Muzykujmy).
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At present, there is also noticed a revival of the regional music playing —
there are folk groups, bands, the early music groups, etc. As a result of various
initiatives, children and teenagers start studying music from masters-folklorists
(musicians, singers or dancers) and implement various educational projects,
coordinate the musical life in the immediate environment (Fink, 2010: 119).
Referring to the discussion about traditional music, K. Dadak-Kozicka (1998: 6)
emphasises the need for its protection and an active music practice through its
performance, reviving where it has come to an end. In her deliberations, the
author stresses that music playing in an irreplaceable manner creates harmonious
personality, at the same time referring to senses, feelings, reason and will. At the
same time, it is important to have the sense of community seen as collective
music playing and symbolic thinking (Grozdew-Kotacifiska, 2014: 10). For such
actions to be possible and bring the specified value in their effects, cooperation of
many entities, including the family environment, becomes necessary.

Music playing is one of the most important activities in the area of music
culture. For its participants it is above all a significant element of everyday life,
a kind of passion, a source of curiousness and interest, which fills the time free
from studying. By indicating the environments saturated with this form of
activity, it is important to remember about an amateur music movement, a
family environment and paid music playing. Among many music practices there
are as follows: music playing among friends, music playing in the family and
individual music playing for pleasure.

The music expression and music playing of a child. In the musical
development of a child in the family and activities fostering music playing, critical
importance is held by the so-called musical family climate which performs
communication and intergeneration functions (Kralova, KodejSka, Strenacikova,
& Kotodziejski, 2016). Therefore, M. Erickson is right, saying that “all nations were
shaped in their child’s room” (Dymara, Korzeniowska & Ziemski, 2010: 45)
emphasizing the role of a family environment in a multilateral development of a
child (Kotodziejski, 2012). If, on the other hand, we assume that one of the most
serious factors determining development of personality of achild is family
identity, then music playing at home contributes to the development of not only
music abilities, but also social behaviours (Richardson & Richardson, 2001: 25).
“The stronger stigma the family’s character has marked on the child’s personality,
the stronger his/her tendencies for repeated feeling and noticing his/her earlier
miniature world will be — in the larger world of an adult life. Certainly, it is not
a conscious intellectual process” (lbidem: 26). Particular significance for the
research reflection, focused on the role of music and language in the development
of a child, was attributed to psycholinguistic revolution started by N. Chomsky
(Sloboda, 1999: 33). Some of these determinations gained importance for Edwin
E. Gordon, who compared learning music to learning a language. In Gordon’s
opinion, the most important period in the child’s life for the development of
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language readiness was from his/her birth, to approximately three years of age.
During the first year of life, the most important dictionary used by a human was
listening to the phenomena of language, speech, rhythms, “chanting”, vocals,
vocal sounds. Despite the lack of interpretation of the surrounding sounds and
music, this process spread and the environment provided the child with a spoken
and sung lexicon. Although music is not a language in the strict sense, there are
four lexicons being developed: listening, speaking, then reading and writing,
leading to audition in music, i.e. a special musical thinking with understanding
(Gordon, 1999: 41). Music has this universal value consisting in inspiring emotions
which are characteristic of communication. Gordon claims that language is a result
of the need to communicate (result), speech is the way (method), in which we
communicate and thought is what (content) we communicate (Kotodziejski,
2014). Therefore, music becomes the result of the need to communicate using
tonal and rhythmic motifs. A perfect way to develop musical audition in a family
are communication procedures in music initiated by parents inthe form of
presenting music motives, short melodic and rhythmic rhymes and songs
in various metres and scales. At the beginning it consists only in children imitating
the music material supplied by the family environment, developing musical
memory and recognizing well-known motifs, which are a part of the audiation
building process. Edwin E. Gordon (1999: 41) encourages parents to use various
forms of musical audition development through listening, performance and
interpretation of music, composing, improvisation combined with movement,
which plays an important role in developing music tonal and rhythmic abilities.
The conscious need for singing to children and for children, especially in a family
home is the time intended for building musical foundations, necessary in the
subsequent stages of life, kindergarten and younger school age. Owing to the fact
that immediately after being born, the child’s brain has many nerve cells
(neurons), children should be made familiar with music in terms of development
of their musical ability (Zwolirska, 2000: 207-208).

Musical abilities are a product of both the innate potential and early
environmental experiences.However, these two factors contribute to music
skills in proportions still unknown. At the same time it is known that the level of
music skills the child is born with, cannot be foreseen on the basis of
information on the ancestors (Gordon, 1999: 41). However, regardless of the
extent of music abilities which children are born with, it is necessary to provide
them with early formal and informal music experiences to maintain the level
of musical potential needed for their complete development (Gordon, 1997).

Family as an environment of musical support of a child. From the point of
view of musical development, the immediate environment of a child has a
significant impact value.lts role consists in provision of sound stimuli in the form
of music and musical events which may have a strong influence on the formation
of fascination with this field of art and promote positive motivation to study
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music (Sloboda, 2002). Most often the environment affects through people who
provide the individual with attitudes and behaviour patterns, who raise interest
and create an opportunity to present musical accomplishments. Therefore, in this
context, we can mention the stimulating role of family through the father and the
mother, but also people working in a kindergarten, school, cultural institutions
and members of close family (Kisiel, 2016: 31).

Stimulation may assume a different value, depending on two factors. If music
and the way of its performance are characterised by a high artistic value, they are
accompanied by the atmosphere of positive emotional and aesthetic experience,
then the actual and expected type of positive stimulation takes place. It may also
have a neutral meaning for the child or even cause negative feelings. It is the case
when public singing or playing an instrument is a stressful activity, it causes fear and
discourages children from this form of activity. It also happens when during the
performance the child experiences a failure (Kamiriska, 1997).

Stimulations aiming at establishing contacts through music have a
different meaning. This group of activities includes: common music-movement
games, group music playing and individual teaching for pleasure. In such
situation, the undertaken activities are addressed directly to the individual and
are not related to public presentations of the music material or external
evaluation (Kisiel, 2007: 14). The musical environment surrounding a child
creates the background and the general context of musical development
consisting in the child’s behaviour standards, programmes of music teaching
and music education, role of music at home and school, the level of education
and individuality of the music teacher or the supervisor, musical attitudes and
preferences of people who have contact with the individual (Bonna, 2005: 13).

Raising children to music causes parents a number of difficulties and
concerns. The majority of guardians is better prepared to help their children
with regard to the development of skills in the so-called general subjects rather
than artistic ones.They themselves are often convinced that the ability is not
necessary, because frequently the parents do not have excellent musical
abilities or skills (Uchyta-Zroski, 1998: 163). However, in terms of the influence
of the family environment on the musical development of a child, its special
role in shaping the child's musical abilities, skills and interests and musicality
of children is confirmed.

Musical development of a young person starts in his/her family. The
prime of musical activity takes place when the inherent features determining
the substantial potential of the child in respect of music come together with
favourable upbringing conditions. Optimum conditions are created by families
with a democratic upbringing style. Radiating with emotional warmth, they
stimulate the development of the child’s skills from the first moments of life.
An important role is played by the attitude of the parents, which manifests in
their harmonious collaboration, pursuit of good cooperation with educational
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and cultural institutions, in the impact stimulating the intellectual development
of a child and detecting the need for compensating the negative factors
influencing their development (Styszowa, 1978).

The Polish experience and observations show that the most important family
activities in respect of the development of musical activity of a child include:
providing sound stimuli as a result of direct musical interactions with people
emotionally close, providing achievements of music culture, arousing and satisfying
the musical needs, providing the system of values and standards of communing
with music, teaching new patterns of activity and behaviour and giving emotional
support, advice and assistance when the child needs it (Kaminska, 1997). The
musical development of a small child is also favoured by strong emotional bond,
usually with his/her mother. In contacts of this type the child learns through
imitating some reactions to music and with music (Przychodziiska, 1989: 148).

Family music playing is intended to support and promote group music
playing. It is perceived not only as a path of music education, but also as a tool
for building social bonds and dissemination of culture and multigenerational
integration.

Music playing at home — report on the research conducted in Poland.
Issues related to the effects of a family on the development of musical activity
have a rich tradition in scientific literature, both psychological and pedagogical. In
Poland itwas formed by works of such authors as: K.Lewandowska,
M. Manturzewska, B. Kaminska, G.K.Konkol and E.Szubertowska. Problems
which are interesting to the researchers are focused on the following four areas:
musical practices at the family home of the respondents (their occurrence and
intensification), repertoire which they have encountered during music playing,
evaluation of music involvement of parents and evaluation of music involvement
of relatives from the family home environment.

Analysing the issues of the role of the family home in developing musical
activity of the child, it should be emphasised that this process proceeds mainly
through different forms of activities initiated by parents in games with children.
Excellent results in the development of basic musical abilities and skills are
achieved through common music playing. To manage the development of
music skills of their child parents do not have to be musicians
or instrumentalists playing a selected musical instrument. However, they
should have the ability to sing with relatively correct intonation, present the
will to initiate music and movement activity games with the child and be able
to perceive musical elements in the surrounding world of sounds. Musicality of
the child’s immediate environment may transpire in various spheres,
individually or in several dimensions, for example, common music playing
instruments, dances and movements to music, collective singing, listening to
music, participating in musical events (Kisiel, 2013: 43).
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In 2014 a report was published presenting results of research on basic
musical activities of Poles. Authors of the scientific account (A.Biatkowski,
M. Migut, Z. Socha, K. M. Wyrzykowska) placed singing and playing musical
instruments in the centre of the analyses, in an effort to emphasize their
importance as the means of individual artistic expression of an individual. They
did it with full awareness of a new technological environment being created
causing strong interference and seemingly distracting the young performers
from active music playing (Biatkowski, Migut, Socha & Wyrzykowska, 2014:
119). One of the chapters is dedicated to matters related to the effect of a
family on the development of musical activity in children. The presented
problems were concentrated on the following four areas: music practice at the
family home, repertoire which the respondents have encountered during music
playing and evaluation of music involvement of parents and relatives from the
family home environment. In order toobtain the answers concerning
dissemination of the music playing practices in families the survey covered the
total of 1200 respondents, including 612 women and 588 men.

Summarising the results presented in this report, attention was drawn to
certain tendencies. It was indicated that the majority of the surveyed Poles comes
from families where the tradition of active music performance was preserved. In
the research, it was the case for the prevailing group of respondents from the
countrywide representative sample (70.9 %).There was a small group of families
which were actively involved in the music playing practice (13.6 %). A slightly
larger group covered families involved in occasional common music
playing (15.5 %). The research proved that common music playing in a family
fostered the later music practices of children coming from such families. The
respondents from the group of music playing people, more often than other
persons, came from families where the tradition of common music playing was
preserved. In the families where in the respondents’ youth existed signs of
common music playing (usually common singing), the repertoire mainly included
carols, current hits, popular folk and festive song, hits from the parents youth and
the so-called campfire songs. Furthermore, there were children’s songs, lullabies,
patriotic and religious songs. In this specification, artistic music only accounted for
a small part of the repertoire. A low percentage of the respondents indicated also
compositions (including improvisation) of the parents and music art pieces
(romantic songs, chorales, operetta or opera arias). In the opinion of the
respondents, the involvement of parents in amateur, semi-professional or
professional practising of music had a significant influence on subsequent music
practices of the children. The following persons were among the musically
involved parents: loving music but not actively performing, insufficiently musically
educated but involved in amateur practice, musically educated and involved
in amateur practice, semi-professional musicians and professional musicians.
However, the results indicate that in this respect the role of fathers was more

30



[leparoriyHi Hayku: Teopis, icTopis, iHHOBauiiHI TexHoJorii, 2018, Ne 1 (75)

important than mothers. Music playing parents played the following musical
instruments: guitar, keyboard, piano, Western concert flute, clarinet and popular
percussion instruments (rattles, drum, tambourine, bongos, bells, etc.), as well as
recorder. A significant phenomenon in the presented research was the declaration
of children coming from music playing families to undertake music education at
school or a music centre, or their high positive motivation to undertake musical
activity in kindergarten and at school.

The presented research results and relevant findings indicate the need
for informing parents about the essence of their role in the process of
supporting children in undertaking musical activity. Some academic and art
centres already organise special classes under the “Music academy of a
toddler/preschooler”, “Philharmonic of a toddler” or “Musical classes for
parents with children”. In the daily and subject oriented press, there are many
publications about the role of music in the development of a child, addressed
to guardians of children. The value of music playing at home is raised also by
the organisers of music private schools “Casio”, “Yamaha” or “Suzuki”.

Conclusions. Family music playing is intended to support and promote
group music playing and it serves not only as a path of musical education but
also as the means necessary in building social bonds and culture dissemination.
Music connects generations, is a perfect method for spending time as a family
and inspiring fun. It also helps children to enter the world of sounds, and in the
case of a child starting education at music school, the family provides support
in dealing with difficulties, assists and positively motivates him/her to practise.
Institutions popularising culture should look into the problem with a greater
concern by raising the value of music playing at home, arranging this type of
activity, initiating projects involving the stakeholders to reflectively look into
the role of music in the development of a child.
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AHOTALIA

Kicenb Mupocnas, Konoaseiicbkuii Mauen. [omallHE My3MKyBaHHA — cCim’a AK
cepefoBMULLE, LLO NIATPUMYE MY3UYHY AiANbHICTb NOANHMN.

Y cmammi suknadeHo meopemuyHi MipKy8aHHA W000 CMBOPEeHHA MY3UKU AK
esleMeHmMa npoyecy B8UXO08AHHA OumuHu 3acobamu My3uku. [lpedcmasneHa OCHOBHA
iHhopmayia npo mysuyHe supaxiceHHA OUMUHU, a CiM’A BU3HAYEHA AK cepedosuuse My3uyHoI
niompumku. Poboma MaKoM#< BKAYAE 38im npo pe3yanbmamu O0CAiOHeHHA 3 MUMAHb
0OMAWHbLO20 MY3UKYBAHHA, nposedeHo2o 8 [lonbwi, wo ceidyame npo HeobxiOHicMb
iHghopmysaHHA 6amobkie wWodo cymHocmi ixHboi poni y npouyeci nidmpumku Oimell y
MY3UYHIl disnbHoCcM.

Knro4oei cnosa: 0omawHe My3UKy8aHHA, pOOUHA, My3u4Ha OifnbHICMb, OUMUHQ.

PE3IOME

Kuceno Mupocnas, Konopgseiicknit Mauei. [JomaliHee My3MUMPOBaAHME — CEMbA
KaK cpefa, NoAAepKMBAOLLAA My3bIKa/IbHYIO AeATeIbHOCTb YeN0BeKa.

B cmamee u3noxceHsl meopemu4yeckue paccymOeHuA O CO030aHUU MY3biKU KOK
an1emMeHmMa npouyecca 8ocnumaHus pebéHka cpedcmesamu my3eiKu. [lpedcmassneHa 0OCHOBHAA
UHopMayua 0 My3bIKasbHOM 8blpaxceHUU pebeHKka, a cemba ornpedesneHd KAaK cpeda
My3biKanbHoU noddepxcku. Paboma makxe 8KAw4Yaem omyem O pe3ynbmamax
uccnedosaHua Mo eonpocam OOMAwHe20 My3UuUuposaHus, nposedeHHo2o 8 [lonbwe,
csudemenscmsyrouue o Heobxooumocmu UHGPOPMUPOBAHUA podumeneli 0 cywHocmu ux
ponu 8 npouyecce noddepxcku demeli 8 My3obiKanbHoU deamenbHoCcMU.

Knwouyesble  cnoea: OomawHee  My3uUyuposaHUE,  CeMbf,  MYy3blKAsbHAA
desmenbHOCMb, pebeHOoK.
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NEPEAYMOBU CTAHOB/IEHHA TA PO3BUTKY OCBITU 3 MEAUYHOI
IHOOPMATUKU

Mema cmammi — npoaHanizysamu nepedymosu pPo38UMKy oceimu 3 MeOuYHOoI
iHopmamuKu. Y pobomi 8UKOPUCMAHO iCMOpUKo-eeHemMu4HUlU MemooO y MNOEOHAHHI 3
mMemooamu meopemu4HO20 OMpPayBAHHA HAYKo8UX (haKmig. 3’ACO8AHO, W0 PO3BUMOK
ocsimu 3 mMeOuYyHOI iHhopmamuKu 8i0bysascs nid 8rnaAUBOM HU3KU (PAKMOpie, yMOBHO
nodineHux Ha 308HiWHI (couianbHi, opeaHi3ayiliHo-eKOHOMIYHI, MeXHIYHI) ma 8HYMPIiWHI,
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